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1. Introduction

Brick Lane School is a special school for young people between the ages of 5-18 with Education, Health and Care
(EHC) Plans that identify Autism Spectrum Disorder (ASD) as their primary need.

Our school supports the needs of all of our learners and promotes the protection of their rights in accordance
with the UNCRC (1992) with a particular focus on:

Best interests of the child - the best interests of the child must be the top priority in all things that affect children
(Article 3)

Right to education — every child has the right to an education (Article 28)

Goals of education — education must develop every child’s personality, talents and abilities to the full (Article 29)

Our schoolaimsto:

. Provide an appropriate and high quality education for learners with special education needs & disabilities
(SEND)
. Be clear about the roles and responsibilities of everyone involved in supporting the education of our learners

We believe that all our learners have a common entitlement to a broad and balanced academic and social curriculum,
which is accessible to all, and fully includes all aspects of school life. We believe that all our learners should be equally
valued in school and we strive to eliminate prejudice and discrimination, and to develop an environment where all our
learners can flourish and feel safe.

At Brick Lane School, we are committed to inclusion. We aim to improve and develop cultures, policies and practices
that include all our learners including developing and encouraging the understanding British Values. We aim to
engender a sense of community and belonging, and to offer new opportunities to learners who may have experienced
previous difficulties. This does not mean that we treat all learners in the same way, but that we respond to learners in
ways, which take account of their varied life experiences and needs.

We believe that educationalinclusionis about equal opportunities for all learners, whatever their age, ethnicity,
impairment, attainment and background. We pay particular attention to the provision for and the achievement of
different groups of learners:
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. Learners from minority ethnic and faith groups, Travellers, asylum seekers and refugees
. Learners who need supportto learn English as an additional language (EAL)
. Learners with special educationalneeds & Disabilities (SEND)
. Learners who are looked after by the local authority (LAC)

We recognise that our learners learn differently and that there are many factors affecting achievement, including
ability, emotional state, age and maturity, complexities associated with their autism and comorbid needs.

At Brick Lane School, we aim to address and meet the EHCP objectives and provide teaching and learning contexts that
enable every learner to achieve their full potential.

2. Legislation and guidance

This policyis based on the Department for Education’s (DfE) statutory SEND guidance,
Special Educational Needs and Disability (SEND) Code of Practice and the following legislation:

- Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for learners with SEN
and disabilities

- The Special Educational Needs and Disability Regulations 2014, which set out schools’ responsibilities for
education, healthand care (EHC) plans, SEN coordinators (SENCOs) and the SEN information report

This policy also complies with our funding agreementand articles of association.

3. Definitions

A learner has SEND if they have a learning difficulty or disability that calls for special educational provision to be
made for them.

They have a learning difficultyor disability if they have:
° A significantly greater difficulty in learning than the majority of others of the same age, or

° A disability which prevents or hinders them from making use of facilities of a kind generally
provided for others of the same age in mainstream schools

Specialeducational provisioniseducational ortraining provision thatis additionalto, or different from, that made
generally for other children or young people of the same age by mainstream schools.

4. Roles and responsibilities

4.1 The Headteacher at Brick Lane School Secondary is Joedy Franssen, and the Clinical Site lead is
Dr. Shika Das which can be contacted on pupilreview@bricklaneschool.co.uk. Responsibilities include:

. Work with the Headteacher and Regional Director of Education to determine the strategic development of
the SEN policy and provision in the school

. Have day-to-day responsibility for the operation of this SEN policy and the co-ordination of specific
provision made to support individual learners

. Provide professional guidancetocolleagues and work with staff, parents, and other agencies to ensure that
learners receive appropriate support and high quality teaching

. Advise on the deployment of the school’s delegated budget and other resources to meet learners’ needs
effectively

. Be the point of contact for external agencies, especially the local authority and its support services

. Liaise with potential next providers of education to ensure learners and their parents are informed about
options and a smooth transition is planned

. Work with the headteacher and governing board to ensure that the school meets its responsibilities under
the Equality Act2010with regard toreasonable adjustments and access arrangements.



http://www.legislation.gov.uk/ukpga/2014/6/part/3
http://www.legislation.gov.uk/ukpga/2014/6/part/3
http://www.legislation.gov.uk/ukpga/2014/6/part/3
http://www.legislation.gov.uk/uksi/2014/1530/contents/made
http://www.legislation.gov.uk/uksi/2014/1530/contents/made
http://www.legislation.gov.uk/uksi/2014/1530/contents/made
mailto:pupilreview@bricklaneschool.co.uk

7] Outcomes Y

First Group BRICK LANE

SCHOOL
. Ensurethe school keepsthe records of all learners with SEN up to date
4.2 Governing Board will:
. Help to raise awareness of SENissues at governing board meetings
. Monitor the qualityand effectiveness of SEN and disability provision withinthe school and update the governing
board on this
. Work with the headteacherand SENCOto determinethe strategic development of the SEN policy and provision
in the school
4.3 The headteacher will:
. Work with the Clinical Lead and Regional Director for Education to determine the strategic development

of the SEN policy and provision in the school

. Have overall responsibilityforthe provision and progressof learners with SEN and/or a disability

4.4 Each Form Teacher is responsible for:
* The progress and development of every learner in their class

*  Working closely with any learning support assistants or specialist therapy staff to plan and assess the
impact of support and interventions and how they can be linked to classroom teaching

*  Working with the Headteacher and Clinical Lead to review each learner’s progress and
developmentand decide on any changes to provision

*  Ensuring theyfollow this SEN policy. This listis not intended to be exhaustive.
5. SEND Information Report
5.1 SEND Educational Support

At Brick Lane School, wraparound educational support for our learners is delivered through tailored interventions across
the following areas:

e Cognition and learning

. Communication and interaction

° Social, Emotional and Mental Health

U Sensory and/or physical needs

] Community and Independence skills in preparation for adulthood

These areas are underpinned by a strong therapeutic provision, including support from Occupational Therapy,
Speech and Language Therapy, and Clinical Psychology, delivered by a range of in-house clinicians where required.
We recognise that supporting a young person within their environment often proves more effective than traditional
therapy models.




@E
Outcomes A

First Group BRICK LANE

SCHOOL

Therefore, at Brick Lane school we have a Pyramid Model for effective support:

Allindividuals in our services receive this level of support as part of Outcomes First Groups focus on creating holistic,
therapeutic environments in which individuals can thrive and progress towards achieving their potential. This includes
access to our outlined strategy support, multi-modal communication approach and adapted environments.

Groups of individuals in our services may require more focussed support for a period of time to meet need. This might
include a SaLT/OT focussed therapy group and clinical consultation to support and guide the staff team.

Some individuals in our services may require more individualised direct support for a period of time to meet their needs.
This might include direct SalLT, OT, and/or Psychological Practice sessions. These sessions are always offered as a block
of intervention to allow for consolidation and effectiveness.

Onsite at Brick Lane School, we are proud to offer a full clinical team, alongside:
e The ELSA (Emotional Literacy Support Assistant) programme

e Accessto an external Music Therapist and Art Therapist, working on a needs-led, case-by-case basis

Assessing and reviewing learners progress towards outcomes
Assessing and reviewing learners’ progress towards outcomes is carried out through a graduated approach using the
four-part cycle of “Assess, Plan, Do, Review.” The class team collaborates closely with Senior Leaders and the Clinical
team to identify each learner’s needs and set appropriate Individual Education Plan (IEP) targets. The SCERTS framework
plays a vital role in both setting and reviewing IEPs across the core areas of need, while also supporting learners in
making progress against the outcomes outlined in their Education, Health and Care Plans (EHCPs). By focusing on
Social Communication, Emotional Regulation, and Transactional Support, SCERTS ensures that educational and
therapeutic targets are aligned and embedded throughout the school day. It also facilitates necessary adaptations to
teaching pedagogy, ensuring that learning remains accessible, meaningful, and tailored to each learner’s unique
strengths and needs.

IEPs are tracked daily and further supported through timetabled sessions, including Morning Rota and Social
Skills/Target Time, which provide structured opportunities to address specific targets. Additionally, subject-specific
planning, particularly in core areas such as Maths and English, embeds individualized support and differentiated
learning approaches, ensuring that each learner’s needs and goals are central to their educational experience. Learning
objectives from the subject curriculum and individual IEP targets are combined to enable purposeful, integrated
planning that promotes both academic achievement and the development of key personal and functional skills.

Termly progress against IEPs is formally discussed during Pupil Progress Meetings, where the Form Teacher meets with
Senior Leaders and the Clinical Team to review each learner’s development and adjust support as needed. This process
draws on the team’s assessment and experience of the learner, prior progress, attainment and behaviour, the voice of
the parent/carer and learner, wellbeing and therapeutic input (including dialogues and prior reports), and advice from
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external support services where relevant. Assessments are reviewed regularly to ensure they remain accurate and
effective.

All staff working with the learner are made aware of their needs, the outcomes being worked towards, the supportin
place, and any specific strategies or approaches to be used. The effectiveness of all support and interventions is
monitored and reviewed regularly to assess their impact on learner progress.

Supporting learners transitioning between schools

We work closely with your Local Authority to ensure that the child is offered provision that can meet their needs. As
part of our admissions process prospective parents can meet the Headteacher and see the schoolin action. Parents
and carers can express a preference for Brick Lane Schooland this is usually through close working partnership with
placing officers working for the local authority. All places are decided following consultation with the School
Transition Team the Local Authority SEN Board.

At the early stages of the admissions process we work closely with parents and carers, learners and their current
schools (if currently attending) throughout the transition stage to create bespoke transition packages that meet
individual need. This will involve a referral, an initial school visit, a taster session (usually up to half a day) then a
planned transition usually starting with half days building to full days depending on individual need.

Our approach to teaching learners with SEND

Alllearners at Brick Lane Schoolhave an EHCP. Thisdocumentoutlines the needs of each child and recommends the
provision, resources, approaches and multi-agency involvement required to meet those needs. IEP targets are set at
the start of each term and the progress made towards them is reviewed weekly and summative assessments form next
steps. These are regularly reviewed and all evidence is recorded. The summative assessment feed into the formative
assessmentswhichare discussed withinthe classcommunityand atthe Progress Reviews which take placeattheend
of each term with families and carers. We use continual teacher assessment to identify how well learners are making
progress academically, socially and in terms of identified behavioural needs. We use this information to tailor learning
to work on any areas that need to be developed.

At Brick Lane School, we work closely with other professionals wherever possible to ensure that all of the needs that
are outlined on the Education Health and Care Plan are met.

Learners have daily contact with their teachers, this is the first point of contact for parents and carers through daily
email or phone contact or through the Class Dojo. The Senior Leadership team have responsibility to ensure that all
procedures and school systems are robust, and that policies are in place, and are working effectively.

Adaptations to the curriculum and learning environment

Our curriculum has great scope to be adapted and developed to provide successfuland suitably challenging lessons
for all our pupils. Each learner’s Education, Health and Care Plan is key to our strategic learning plans. This is done
by identifying each learner’s communication style, sensory and emotional needs and creating Therapeutic Care
Plans for each child and where needed leaders may create additional support plans with identified new needs
(bereavement, attendance, anxiety) that will meet each learner’s individualneeds in order to be “ready to learn”. These
plans are implemented throughoutthe course of a school day and reviewed as progress or challenges are met.

Short term planning requires curriculum leads to plan in detail for the learners in their class, defining clearly the
individuallearning outcomesintended withina lesson or sequence of lessons. Adaptation is an important aspect of the
planning and teaching process.

Adaptation can be described in several ways, all of which will be in evidence here at Hillingdon Manor School:
e Adaptation by task
* Adaptation by outcome
* Adaptation by support given

* Adaptation by resource
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Adapted Curriculum Provision

In order to make progress a learner may only require adaptation of the plans for the whole class. The adaptation may
involve modifying learning objectives, teaching styles and access strategies. Under these circumstances, a learner’s
needs will be provided for within the whole class planning frameworks and individual target setting. Adaptation will
be recorded in the daily planning by the teacher of the lesson.

Monitoring and evaluation of progress will be carried out by the class team and used to inform future adaptations
withinwhole class planning. The learner’s progress will be reviewed at the same intervals as for the rest of the class

and a decision made about whether the child is making satisfactory progress at this level of intervention given
individual starting points.

The school uses the definitions of adequate progress as suggested inthe revised Code of Practice (Chapter 5:
Identification, Assessment and Provision 5.37) progress which:

[ Ensuresfull access to the available curriculum
U Demonstrates an improvement in self-help, social or personal skills
Targeted Intervention

Where a period of differentiated curriculum support has not resulted in the learner making adequate progress OR

where the nature or level of a learner’s needs are unlikely to be met by such an approach, targeted intervention may
need to be made.

This extra provision would be indicated where there is evidence usually through baseline assessment that:

. There has been little or no progress made with existing interventions

. Additionalsupportis required to develop literacy or numeracy skills

[ Additionalsupportis required for emotional, behavioural or social development
J Additionalsupportisrequired for sensory needs

o Additional support is required for communication or interaction needs

Expertise and Training of Staff

All education staff receive a wide range of SEN specific training. As part of our on—-going continued professional
development program we have worked with and receive regular training from professionals on a wide range issues
including; Autism, sensory needs and our environment; Safeguarding and Attachment Disorders, we take a total
communication approach to our communication strategies including AAC and Makaton.

The SLT and Wellbeing Team hold regular meetings to update and revise developmentsin Special Needs Education and
Inclusion. Meeting additional needs and Inclusion issues are targeted each year through the school’s long-term
goals and the School Development Plan along with In-Service training and individual professional development.

All staff have access to professional development opportunities and can apply for SEN or Inclusion training where a
need is identified. Supportstaff, such as LSAs are encouraged to extend theirown professional development and the
Senior Leadership Team will ensure training where this is appropriate.

Designated Senior Staff receive regular, statutory training (Level 3) regarding safeguarding, and all school staff receive

Safeguarding(Level 1) refresher training every two years. All staff receive CPI training and a large number hold first aid
qualifications.

Securing Equipment and Facilities

The school is aware that a lively, purposeful and structured learning environment is essential in promoting high
standards and good working practices. Displays of learners’ work, stimulus materials and appropriate resources are
very important in setting standards, raising expectations and also play a key role in effective behaviour management.
All class communities are expected to manage their display areas effectively and to contribute to displays in public
areas of the school. The structure and organisation of the classroom is also an important factorin developing
effective working methods and a positive ethos. Whilst this is left to individual teachers and departments, it is
expected that classrooms and learning areas are orderly environments where learners can work effectively,
comfortably and most importantly of all — safely. Itis crucial that adequate resources are provided and are

accessible, and that learners are supported to treat classrooms, workshops and any other learning environments
with respect.
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At Brick Lane School we believe that the development of capability in the safe use of ICT is an essential requirement of
the learners' education. ICTat the School is guided by the following principles:
. Alllearners have an entitlementto the safe use of ICT throughout all Key Stages. They are expected
to develop both understanding and practical expertise. Learners develop their skills through
specificteachinginICT and Projects wherelCT is made meaningful and accessible, and as a result
of the use of ICT in subject areas. All learners will be taught how to use the internet safely and will
be expected to follow the school’s safety guidelines.

. ICT resources are planned and deployed effectively. We seek to ensure that resources of the
highest quality, and of an appropriatetype are provided to meet the needs of all users.

Evaluating the effectiveness of SEND provision

We evaluate the effectiveness of provision for learners with SEN by:

J Reviewing learners’ individual progress towards their personal targets
U Reviewing the impact of interventions every half term

[ Using learner questionnaires

U Monitoring by the SLT and Clinical Team

. Holding annual reviews of EHC plans

Enabling Learners with SEND to engage in activities beyond the classroom

Our off site visits are designed to enhance curricular and recreational opportunitiesfor all of our learners. Off site
visits are also designed to create opportunities for developing independence, communication and self-management
skills, and to promote positive self-esteem. We have a rigorous in-house health and safety screening for all of our off
site education and work placements. This will involve working with each placementto make them aware of individual
studentneeds and targets for the duration of the work placement and ensuring that those involved in teaching our
learners off site are also aware of specific SEN through observation of lessons. All visits and off site activities are risk
assessed to ensure they are appropriate and can be managed to suit individual needs.

Planned, structured experiencesfor learners beyond of the classroom and school environment add to each individual’s
overall learning experience. Intrinsic to these opportunities will be the Independence and Life-Skill Framework, and

learning opportunities through trips and visits into the local community and beyond, which will run parallel to the core
curriculum.

Support forimproving emotional and social development

We are committed ensuring that our learners have access to that is meaningful to them. This is delivered through a

universal and targeted approach. Our work with other agencies is frequent, sustained and responsive to learner and
family needs.

Our curriculum has great scope to be adapted and developed to provide successful and suitably challenging
lessons for all our pupils. Each learner’s Education, Health and Care Plan is key to our strategic learning plans.

Short term planning requires curriculum leads to plan in detail for the learners in their class, defining clearly the
individual learning outcomes intended within a lesson or sequence of lessons. Differentiation is an important aspect
of the planning and teaching process.

The two areas of Education and Clinical work together in supporting the individual needs and well being of each
learner. Personal and social developmentis at the centre of a therapeutic community in all settings. In all that the
school offers the key is to provide for the support and challenge that meets individual interests and aspirations.

We have a zero tolerance approach to bullying.
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Working with other agencies

All of our educational staff have undertaken specialist training and have access to a full professional development
programme. All staff follow an in depth, tailored induction program when they join Brick Lane School.

We also work closely with other agenciesto meet learners’ needs including:

U Social Workers

. CAMHS professionals

. Professionals from the Autism Support Services

J Services for Children and Young People — Children’sSocial Work
U Education Welfare Service

U Learner’s GP

° Occupational Therapy

° Speech and Language Therapy

Complaints about SEN provision

Complaintsabout SEN provision in our school should be made to the SENCO in the first instance, who will try to
resolve the situation. If the issue cannot be resolved, the parent/carer can submit a formal complaint to the
Headteacher in writing or any other accessible format. They will investigate the complaint and respond within
15 working days. Any issues that remain unresolved at this stage will be managed according to the schools
Complaints Policy. This is available, on request, from the school office.

The parents of learners with disabilities have the rightto make disability discrimination claimsto the first tier
SEND tribunal if they believe that our school has discriminated against their children. They can make a claim
about alleged discrimination regarding:

° Exclusions
o Provision of education and associated services
o Making reasonable adjustments, including the provision of auxiliary aids and services

6. Monitoring arrangements

This policy and information report will be reviewed by the Headteacher every year. It will also be updated if any
changes to the information are made during the year.

It will be approved by the governing board.

7. Links with other policies
This policy links with our policies on:
» Safeguardingand child protection
e Complaints procedure
* Accessibility plan
*  Behaviour
* Equalityinformation and objectives

e Supportinglearners with medical conditions







